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This study investigates public opinions regarding the Taliban's 

ban on women's education in Afghanistan, focusing on its 

human rights, economic, social, and political implications. The 

data was collected from 120 respondents through a survey 

assessing various perspectives on the ban's consequences. 

Descriptive statistics revealed strong agreement on statements 

related to human rights violations, economic growth, gender 

inequality, and empowerment, with the exception of the belief 

that the ban would eventually be lifted. Principal Component 

Analysis (PCA) identified six key components representing 

themes like human rights, gender inequality, economic 

consequences, cultural practices, sanctions, and social impacts. 

The study found moderate adequacy for factor analysis (KMO = 

0.580) and significant correlations between various factors, 

including economic growth and human rights. The results 

suggest that the Taliban's ban has widespread support for being 

a violation of human rights but significant disagreement about 

its justification. The study concludes that the ban’s broader 

societal consequences, including the negative impact on gender 

equality, economic development, and international relations, are 

widely acknowledged. However, opinions regarding the lifting 

of the ban and its justification remain divided. 
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Introduction 

Before the Taliban’s first rule in the 1990s, Afghanistan had made significant strides in improving 

access to education for women and girls. The 1960s and 1970s marked a period of substantial 

progress, particularly under a more progressive government. During this time, the country 

witnessed the expansion of educational opportunities for girls, which was a critical part of the 

broader societal modernization. Women were encouraged to pursue higher education, and many 

attended universities, entering various fields of employment and contributing to the country's 

economic and social development. This period also saw the rise of female literacy rates as a result 

of increased efforts by the government and civil society to promote educational access. This 

progress, however, was abruptly reversed when the Taliban seized control in 1996. With their strict 

interpretation of Islamic law, the Taliban imposed policies that severely restricted women’s rights, 

including their ability to access education. Under their rule, public life was sharply divided by 

gender, with women being excluded from most social, political, and professional spaces. Girls 

were banned from attending secondary and higher education institutions, and many women were 

forced to remain confined to their homes. This period marked one of the darkest chapters in 

Afghanistan’s history, as it effectively erased the educational and social advancements that had 

been made during the previous decades. The removal of the Taliban from power in 2001, however, 

ushered in a new era for Afghan women and girls. The following years saw significant efforts to 

restore educational access, aided by the international community, which invested heavily in 

rebuilding the country’s education system. In particular, numerous programs aimed to help girls 

return to school, and millions of girls attended school by the early 2010s. However, with the 

Taliban’s return to power in August 2021, these advancements have been rapidly reversed, and the 

situation for Afghan women and girls has regressed once again, especially in terms of education 

[1].  

The Taliban's return to power in 2021 brought with it a drastic reversal of educational gains for 

Afghan women and girls. In March 2022, the Taliban formally announced a ban on girls’ 

education beyond the sixth grade, effectively blocking millions of girls from continuing their 

education. This decision has had a profound and devastating impact on Afghan girls, affecting 

their academic, social, psychological, and economic development. The educational ban has limited 

over a million girls' access to secondary education, significantly hindering their ability to pursue 

higher education or vocational training. As a result, many girls face an uncertain future, with their 

opportunities for academic and professional growth curtailed. This not only affects their potential 

for personal development but also limits the future contributions they can make to Afghan society 

and the global workforce. Furthermore, the absence of educational opportunities undermines the 

economic independence of women, perpetuating poverty and restricting the overall economic 

development of Afghanistan. The psychological consequences of the ban are equally troubling. 

Girls who have long aspired to continue their education are faced with the crushing reality of 

having their dreams denied. Many experience feelings of frustration, anxiety, depression, and 

hopelessness. The educational system’s exclusionary policies have also created a sense of 

worthlessness among girls, particularly those who had been attending secondary or higher 

education before the Taliban's resurgence. This repression has not only damaged their mental 

health but also reinforced a societal view that girls and women are inferior to boys and men, 

further entrenching gender inequality in Afghanistan[2]. 

The Taliban’s ban on girls' education in Afghanistan has led to significant psychosocial and 

economic consequences. Psychologically, the ban is devastating for Afghan girls, many of whom 
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had dreamt of achieving educational success and pursuing careers. The abrupt cessation of their 

educational journey has led to feelings of despair, anxiety, and depression. Many girls, who had 

enjoyed the sense of agency and empowerment that education provided, now find themselves in a 

position of stagnation and powerlessness. The dreams of becoming doctors, teachers, engineers, or 

scientists are now out of reach for countless girls, with no clear path forward. Furthermore, the 

educational ban exacerbates gender inequality in Afghanistan, reinforcing traditional patriarchal 

structures that limit women’s autonomy. The denial of education effectively silences women’s 

voices in public discourse and denies them the opportunity to contribute to the economy, politics, 

and society. When girls are denied education, the cycle of gender inequality becomes self-

perpetuating, as women’s economic potential is restricted, and their role in society becomes more 

constrained. Economically, the consequences of the ban are dire. As education is one of the 

primary pathways to economic empowerment, the lack of educational opportunities for girls limits 

their future earning potential. Without secondary education, girls are unlikely to gain the skills 

necessary to enter the workforce in any meaningful capacity. The restricted access to education 

also impedes the overall development of the Afghan economy, as women make up a significant 

portion of the population that could contribute to national growth. With limited access to 

education, women are left with few options other than to depend on male family members, 

reinforcing economic disparities and perpetuating poverty across generations [3].  

The international community’s response to the Taliban’s education policies has been largely 

critical, with numerous human rights organizations, governments, and international bodies 

condemning the ban. Organizations like Human Rights Watch, UNESCO, and the United Nations 

have issued statements calling for the immediate reopening of schools for girls and the restoration 

of their right to education. These organizations have highlighted the grave violation of 

international human rights standards, including the right to education as outlined in the Universal 

Declaration of Human Rights and the Convention on the Elimination of All Forms of 

Discrimination Against Women (CEDAW). Despite these strong condemnations, the Taliban has 

remained resolute in its stance, continuing to deny girls access to secondary education. The 

international community has attempted to exert pressure through diplomatic channels and 

sanctions, but this has had limited impact. The Taliban’s ideological rigidity and lack of 

willingness to compromise on issues related to women’s rights pose a significant challenge to 

international efforts aimed at reversing the education ban. While some international aid has 

continued to flow into Afghanistan, particularly in the form of humanitarian assistance, the ability 

to influence the Taliban’s policies on education has been constrained by the lack of diplomatic 

leverage. The absence of a unified international strategy for dealing with the Taliban also 

complicates efforts to pressure the regime to reverse its policies. Some governments, particularly 

those in the West, have been vocal in their opposition to the Taliban’s education ban, while others 

have adopted more pragmatic approaches, seeking to engage with the Taliban in the hope of 

bringing about incremental change. However, the overall effect has been a lack of concrete action 

to restore girls' education in Afghanistan [4]. 

The Taliban’s rationale for banning girls’ education is grounded in their interpretation of Islamic 

law and Afghan cultural traditions. The Taliban often argues that girls’ education beyond a certain 

age is incompatible with their interpretation of Sharia law, claiming that it violates Islamic 

principles related to modesty and gender roles. The regime's justification for restricting education 

is framed within a conservative cultural context, in which girls and women are expected to focus 

on domestic roles rather than public life or professional careers. However, these justifications have 

been widely criticized by scholars, religious leaders, and human rights activists, many of whom 

argue that the Taliban’s interpretation of Islam is narrow and selective. Islamic teachings, when 
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interpreted more broadly, support the right to education for all, including women and girls. 

Throughout history, women have played significant roles as scholars, educators, and leaders within 

the Muslim world, and there is no clear prohibition in Islamic texts against girls’ education. Many 

Muslim-majority countries have robust educational systems that provide equal opportunities for 

girls and boys, further undermining the Taliban’s argument. Religious scholars and activists have 

emphasized that the education of women and girls is not only compatible with Islamic teachings 

but also necessary for the advancement of society. Educated women contribute to the intellectual, 

social, and economic development of their communities. The Taliban’s restrictive policies, 

therefore, not only violate the rights of Afghan women but also contradict the broader principles of 

Islam, which encourage the pursuit of knowledge for all [5]. In response to the Taliban’s ban on 

girls’ education, various international organizations, NGOs, and local initiatives have sought to 

provide alternative educational opportunities for Afghan girls. Digital learning platforms and 

remote education programs have been developed as a way to circumvent the physical closure of 

schools. These efforts aim to provide girls with access to educational content online or through 

other digital tools, enabling them to continue learning despite the restrictions. However, 

implementing these alternative solutions has proven challenging. Limited internet access, 

especially in rural areas, presents a significant barrier to the widespread adoption of digital 

learning platforms. Additionally, many families in Afghanistan lack the financial resources to 

provide their daughters with the necessary technology, such as smartphones, tablets, or computers. 

The digital divide exacerbates the educational gap, leaving many girls without the opportunity to 

access these alternative learning tools. Furthermore, cultural restrictions and the threat of 

punishment from the Taliban for engaging in unauthorized educational activities make it difficult 

for girls to participate in informal educational initiatives. While there are underground education 

networks that have been established in some areas, these are often risky and not accessible to all. 

The lack of a comprehensive and sustainable strategy to provide education to girls in Afghanistan 

under the Taliban regime means that the future of Afghan girls remains uncertain [6]. 

Despite the severe restrictions on education, Afghan women have shown remarkable resilience in 

their struggle to secure their right to education. Protests have been organized by women and girls 

in various parts of the country, demanding the reopening of schools and the restoration of their 

right to education. These protests have often been met with violence and repression by the Taliban, 

but they continue to demonstrate the determination and courage of Afghan women in the face of 

extreme adversity[7]. Many girls, with the help of their families and local communities, have 

sought clandestine ways to continue their education. Underground schools have emerged in some 

areas, where girls gather in secret to study, often under the threat of punishment from the Taliban. 

These efforts to defy the ban highlight the strong desire among Afghan girls to pursue education 

and create a better future for themselves The activism of Afghan women has brought international 

attention to the issue of girls' education, with numerous reports and campaigns focusing on the 

plight of Afghan girls under the Taliban regime. Social media has played a crucial role in 

amplifying the voices of Afghan women, allowing them to share their stories with the world. 

Despite the risks involved, many girls continue to fight for their right to education, demonstrating 

remarkable courage and resilience [8]. 

Literature review  

The literature on the psychosocial impacts of the education ban is stark. Khan (2024) explains that 

the deprivation of education has profound effects on Afghan girls and women, leading to a sense of 

disenfranchisement, helplessness, and psychological distress. In addition to the mental health 
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consequences, the ban significantly hinders women's opportunities for economic empowerment. 

Moore and Rafique (2022) analyze how the exclusion of women from education limits their future 

career prospects, thereby exacerbating Afghanistan’s economic challenges. Women's education is 

directly linked to higher economic participation, reduced poverty, and improved family welfare. 

By denying these opportunities, the Taliban perpetuates cycles of poverty and inequality, both for 

women and society at large [7]. 

Women’s rights in Afghanistan have fluctuated significantly throughout the 20th and early 21st 

centuries. Barrett and Kabeer (2023) trace the historical trajectory of gender roles in Afghanistan, 

highlighting how women’s education and participation in public life were significantly restricted 

during the Taliban's first rule (1996-2001). However, the period between 2001 and 2021 saw 

significant advances in women's rights, especially in education, with initiatives from international 

organizations like UNESCO and the World Bank. Despite these efforts, the resurgence of the 

Taliban has led to the reimposition of strict gender norms, including the exclusion of girls from 

secondary and tertiary education. This shift reflects the Taliban’s ideological stance that limits 

women's roles to traditional domestic functions [11]. 

Methodology   

Data 

The data for this study was collected through an online survey that was distributed to participants 

in different cities across Afghanistan. This primary data collection method allowed for reaching a 

wide range of respondents from diverse geographic locations. The process began with designing a 

well-structured survey, which was distributed through various online platforms such as social 

media, email, and local online groups, to ensure broad accessibility. A stratified sampling 

technique was used to gather responses from various regions, ensuring diverse representation 

across urban and rural areas. Participants were recruited by inviting individuals from different 

demographic groups, ensuring inclusivity in the data. The survey was made mobile-friendly to 

accommodate those using smartphones. The responses were monitored throughout the collection 

period to ensure sufficient participation, and reminders were sent to boost response rates. After the 

data collection was completed, responses were reviewed for consistency and validity, with any 

incomplete or irrelevant data being excluded. Finally, the data was securely stored, ensuring 

participant confidentiality and privacy. 

Descriptive Statistics 

Descriptive statistics is a method used to summarize, organize, and present data in a way that is 

easy to understand. It involves calculating measures such as the mean, median, and mode to 

describe the central tendency of the data, as well as the range, variance, and standard deviation to 

represent the data's spread. Descriptive statistics also includes creating visualizations such as 

histograms, bar charts, and box plots to give a clearer view of the data's distribution. These 

techniques are essential for providing a simple summary of large datasets, making it easier to 

identify patterns and trends. However, while descriptive statistics can summarize data, it does not 

allow for making inferences or predictions about a larger population [29]. 
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Factor analysis   

A Factor Analysis (FA) model is a statistical technique used to identify underlying relationships 

between observed variables and latent factors. The goal of FA is to reduce the complexity of data 

by identifying a smaller number of factors that explain the correlations among observed variables. 

This method is often used in social sciences, psychology, and market research to uncover patterns 

in large datasets. In an FA model, the observed variables are assumed to be influenced by 

underlying factors, and the relationships between them are represented through factor loadings. 

There are two main types of factor analysis: Exploratory Factor Analysis (EFA), which is used 

to discover the number and nature of factors without prior assumptions, and Confirmatory Factor 

Analysis (CFA), where a researcher tests a specific hypothesized factor structure [30]. 

Principal Component Analysis (PCA) 

Principal Component Analysis (PCA) is a statistical method used for dimensionality reduction 

while retaining as much of the original variability in the data as possible. It transforms the data into 

a new set of orthogonal (uncorrelated) variables known as principal components. These 

components are ordered in such a way that the first principal component captures the maximum 

variance, the second captures the second most variance, and so on. PCA is particularly useful when 

dealing with high-dimensional data and helps simplify the data without losing important 

information, making it easier to analyze and visualize. 

Steps in PCA: 

1. Standardize the data (if necessary) to ensure each variable contributes equally. 

2. Compute the covariance matrix (or correlation matrix) to understand how the variables 

relate to each other. 

3. Find the eigenvalues and eigenvectors of the covariance matrix. 

4. Sort the eigenvectors by the magnitude of their corresponding eigenvalues, in descending 

order. 

5. Choose the top k eigenvectors (based on the amount of variance you want to retain). 

6. Project the original data onto the new eigenvectors (principal components) to reduce the 

dimensionality. 

PCA Formula: 

The core formula for PCA is the transformation of the original data Xinto a new coordinate system 

using the eigenvectors of the covariance matrix C: 

                                                       Z=X⋅W 

Where: 

Z = is the matrix of principal components (transformed data), 

X = is the original data matrix (either standardized or raw data), 

W= is the matrix of eigenvectors (principal components). 
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Result and discussion 

Descriptive statistics 

Table 1 

Item Mean Std. 

Deviation 

Variance 

Male and female 1.51 0.50 0.25 

The Taliban's ban on women's education is a violation of basic 

human rights 

4.85 0.36 0.13 

The ban on women’s education negatively impacts 

Afghanistan’s economic growth 

4.45 0.50 0.25 

The ban on women's education perpetuates gender inequality in 

Afghanistan 

4.55 0.50 0.25 

The Taliban’s ban on women's education is based on cultural 

practices rather than religion 

4.53 0.50 0.25 

Every Afghan woman has the right to access education 4.58 0.50 0.25 

The international community should impose stronger sanctions 

on the Taliban 

4.57 0.50 0.25 

The Taliban’s ban on women's education will have lasting 

negative consequences 

4.53 0.50 0.25 

Educating women is essential for empowering them in 

Afghanistan 

4.57 0.50 0.25 

Accountability 4.52 0.50 0.25 

The ban on women's education undermines stability and peace 4.56 0.50 0.25 

The ban on education increases gender-based violence risks 4.57 0.50 0.25 

The ban damages Afghanistan's relationship with other 

countries 

4.54 0.50 0.25 

I believe the ban will eventually be lifted by the Taliban 2.48 1.22 1.50 

The ban harms future opportunities for Afghan girls 4.53 0.50 0.25 

Table one show that the descriptive statistics provide insights into the survey results for 120 

respondents. The mean values reflect the average responses for each item, with higher values 

indicating stronger agreement. For example, the mean of 4.85 for the statement "The Taliban's ban 

on women's education is a violation of basic human rights" shows strong agreement, while a lower 

mean of 1.43 for " indicates strong disagreement. The standard deviation (SD) measures the spread 

or variability of responses around the mean. A low SD, such as 0.36 for "The Taliban's ban on 

women's education is a violation of basic human rights," suggests that most responses are clustered 

close to the mean, showing agreement among respondents. In contrast, the higher SD of 1.22 for 

the statement "I believe the ban will eventually be lifted by the Taliban" indicates greater 

variability, meaning there were more diverse opinions on this item. Finally, the variance is simply 

the square of the standard deviation and provides a measure of how spread out the responses are. 

For most items, the variance is consistent at 0.25, indicating a similar degree of variability in 

responses across those questions, with the exception of the item about the ban being lifted, where 

the variance is 1.50, reflecting more diverse opinions. 
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The Kaiser-Meyer-Olkin 

Table 2 

KMO and Bartlett's Test 

Kaiser-Meyer-Olkin Measure of Sampling Adequacy. .580 

Bartlett's Test of Sphericity Approx. Chi-Square 513.747 

Df 120 

Sig. .000 

 

Table 2 show that the Kaiser-Meyer-Olkin (KMO) Measure of Sampling Adequacy value of 0.580 

indicates a moderate level of adequacy for factor analysis, suggesting that the data is somewhat 

suitable for the analysis, though not ideal. Bartlett's Test of Sphericity, with a chi-square value of 

513.747 and a p-value of 0.000, confirms that the correlation matrix is not an identity matrix, 

meaning the variables are significantly correlated and appropriate for factor analysis. Overall, 

while the KMO value indicates that the data could be improved, the results of Bartlett's test 

suggest that factor analysis can still proceed. 

Communalities 

Table 3 

Statement Initial Extraction 

Male and female 1.000 0.768 

The Taliban's ban on women's education is a violation of basic human rights 1.000 0.648 

The ban on women’s education negatively impacts Afghanistan’s economic 

growth 

1.000 0.702 

The ban on women's education perpetuates gender inequality in Afghanistan 1.000 0.831 

The Taliban’s ban on women's education is primarily based on cultural 

practices rather than religious 

1.000 0.680 

Every Afghan woman has the right to access education, regardless of the 

political or religious system 

1.000 0.719 

The international community should impose stronger sanctions on the 

Taliban to pressure them to lift the ban on women’s education 

1.000 0.634 

The Taliban’s ban on women's education will have lasting negative 

consequences for Afghan society 

1.000 0.624 

Educating women is essential for empowering them and improving their 

social standing in Afghanistan 

1.000 0.743 

Accountability 1.000 0.650 

The ban on women's education undermines long-term stability and peace in 

Afghanistan 

1.000 0.655 

The ban on education for women increases the risk of gender-based violence 

in Afghanistan 

1.000 0.780 

The ban on women’s education damages Afghanistan's relationship with 

other countries and international organizations 

1.000 0.612 

I believe the ban on women's education will eventually be lifted by the 

Taliban 

1.000 0.775 

The ban on women's education harms the future opportunities of Afghan 1.000 0.498 
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girls and women, especially in leadership roles 

This table 3 presents the initial and extracted communalities for various statements regarding the 

impact of the Taliban's ban on women's education. Communalities represent the proportion of 

variance explained by the principal components. The values in the "Extraction" column show how 

well each statement is represented by the components. For example, the statement "The ban on 

women's education perpetuates gender inequality in Afghanistan" has the highest extraction value 

(0.831), indicating that it is strongly represented by the components. On the other hand, the 

statement "The ban on women's education harms the future opportunities of Afghan girls and 

women, especially in leadership roles" has the lowest extraction value (0.498), suggesting that it is 

less strongly represented. Overall, most statements have high extraction values, implying that they 

are well-represented by the principal components, with values typically ranging from 0.6 to 0.8, 

reflecting a significant relationship between the statements and the underlying factors. 

Total variance explained  

Table 4 

Component Total % of Variance Cumulative % 

1 3.163 19.770 19.770 

2 1.968 12.298 32.068 

3 1.728 10.801 42.869 

4 1.685 10.529 53.398 

5 1.310 8.188 61.586 

6 1.077 6.729 68.315 

7 0.925 5.780 74.095 

8 0.755 4.717 78.812 

9 0.663 4.145 82.957 

10 0.623 3.892 86.849 

11 0.465 2.906 92.852 

12 0.351 2.193 95.046 

13 0.328 2.052 97.097 

14 0.240 1.499 98.596 

15 0.225 1.404 100.000 

The table 4 presents the results of Principal Component Analysis (PCA), showing the eigenvalues, 

percentage of variance explained by each component, and the cumulative variance. The first few 

components (1 through 6) explain the majority of the variance in the data, with Component 1 

explaining 19.77%, Component 2 explaining 12.3%, and so on. By the time the sixth component is 

reached, 68.31% of the variance is explained, and the cumulative percentage gradually increases to 

100% by the 16th component. This indicates that the first six components capture most of the key 

patterns in the data, while the remaining components contribute progressively less to explaining 

the overall variance. 
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Figure 1: 

 
Table 5 

Component Matrix
a
 

 Component 

1 2 3 4 5 6 

The Taliban's ban on women's 

education is a violation of basic 

human rights 

.109 .023 .394 .207 -.285 .597 

The ban on women’s education 

negatively impacts Afghanistan’s 

economic growth 

.785 -.103 .152 .188 -.115 -.056 

The ban on women's education 

perpetuates gender inequality in 

Afghanistan 

.115 -.285 -.251 .060 .693 .435 

The Taliban’s ban on women's 

education is primarily based on 

cultural practices rather than religious 

-.330 .155 -.657 -.117 .079 .309 

Every Afghan woman has the right to 

access education, regardless of the 

political or religious system 

-.451 .032 .593 .053 .292 .273 

The international community should 

impose stronger sanctions on the 

Taliban to pressure them to lift the ban 

on women’s education. 

-.382 .098 .621 .038 .275 -.124 

The Taliban’s ban on women's 

education will have lasting negative 

consequences for Afghan society. 

-.050 .780 -.069 .063 .060 .029 

Educating women is essential for 

empowering them and improving their 

social standing in Afghanistan. 

-.036 .817 -.034 .080 -.053 -.251 

Accountability .426 .293 -.247 .160 -.367 .401 

The ban on women's education 

undermines long-term stability and 

peace in Afghanistan. 

.640 .290 -.022 .244 .305 .095 



Journal for Social Sciences Archives, Volume 3, Number 1, 2025 
 

11 
 
 

The ban on education for women 

increases the risk of gender-based 

violence in Afghanistan. 

.759 .162 .042 .152 .371 -.120 

The ban on women’s education 

damages Afghanistan's relationship 

with other countries and international 

organizations 

.717 -.148 .075 .046 .183 -.187 

I believe the ban on women's 

education will eventually be lifted by 

the Taliban. 

-.214 .056 .085 .838 -.125 .010 

The ban on women's education harms 

the future opportunities of Afghan 

girls and women, especially in 

leadership roles. 

.389 -.421 .163 .015 -.377 .024 

Extraction Method: Principal Component Analysis. 

a. 6 components extracted. 

Component Matrix table shows the factor loadings of each statement across six extracted 

components based on Principal Component Analysis. Each value represents the strength and 

direction of the relationship between a statement and the corresponding component. Statements 

related to economic growth, such as "The ban on women’s education negatively impacts 

Afghanistan’s economic growth," show strong positive loadings in Component 1, indicating its 

close association with this component. Similarly, statements on gender inequality, like "The ban on 

women's education perpetuates gender inequality in Afghanistan," have strong positive loadings in 

Component 4, suggesting its relevance to gender-focused issues. Some items, like " load highly on 

Component 3, while "I believe the ban on women's education will eventually be lifted by the 

Taliban" has a strong loading on Component 4, indicating that it might be linked to perspectives on 

the potential future of the ban. The loadings suggest that the six components represent different 

themes, such as human rights, gender inequality, economic consequences, cultural practices, 

sanctions, and social impacts, with varying emphasis across the components. 

Conclusion 

This study provides valuable insights into the complex public attitudes toward the Taliban’s ban on 

women's education in Afghanistan. The findings demonstrate widespread concern about the ban's 

negative implications for human rights, economic growth, and gender equality. The ban is largely 

viewed as a violation of basic human rights and as a barrier to Afghanistan’s economic progress. 

Furthermore, the survey responses suggest that the international community’s pressure and 

sanctions could have a meaningful impact on the ban's future. Factor analysis revealed that the 

statements could be grouped into six distinct themes, which include human rights violations, 

economic and social impacts, cultural considerations, and international sanctions. While most 

respondents agreed on the ban's harmful consequences, there was significant disagreement about 

whether the Taliban would eventually reverse the ban. The results suggest that education for 

women is seen as essential for societal empowerment, yet the path toward resolving the ban is 

unclear, with some respondents expressing hope for future change. In conclusion, while the 

general consensus emphasizes the importance of lifting the ban and addressing its harmful 

consequences, the persistence of cultural factors may slow progress. Future policy decisions 
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should take into account these varied perspectives, considering both the immediate and long-term 

consequences of such actions on Afghan society. 
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